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- How can questioning be used '-- € c’twely support pupil
compositions without telling them what to/they could do?

- How can we provide more opportunltles for collaborative
creative activities - where there are both composers and
performers in a group?

composing break down barriers
lack of routes into musical ideas
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Focus group points

+» Clear ideas about ho mposing is a valuable experience: ‘it expresses
feelings’, ‘you can use different mediums’, ‘self expression’.

+» Agreement that anyone can be musical, and can therefore compose: ‘if
you can speak, if you can talk, move, you are a composer’, ‘composition is
simply making, and not just in music, anywhere’

+» Lack of confidence in doing and showing... ‘pressure of others’ judgment’,
‘leaving the ‘comfort zone’’,

+The ‘status’ of composition - preconceptions, putting it on a
pedestal/unreachable’

+‘Coming up with ideas are hard, and then knowing that they’re any good’

*» Social factors that can cause issues when working creatively in a group,
but even more pronounced ‘in the performing arts, when you feel more
exposed’
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“*develop confidence in their abilities as
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The main thlng | felt |t Wa tant
to change was the freedom |
set my outcomes — for each less
and for the project overall. The focus
needed to be on the process and the B

skills the students were developing.

Whole class composition
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(There was also more time for practical music making)
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Small compositional activities
Developing awareness of
different compositional :
processes |
Developing creativity and
collaboration as a habit 1
Students are encouraged to |
experiment and share

Leading onto larger more

defined composmonal

projects
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~ + Skills based learning. A focus on depth pth ove

- Nothing is compartmentalised. P %\
awareness of the musical (and transferrable
~ they are developing. The aim is that t ;:ig_%\“ o)l

Introduced

Lre ed around mus
sks set that are
ment of one or

Performance/Ensemble Skill - Composition - Improvisation - S



2ning skills as a tool to
' in pupils as composers:

A What an you hear"? ;_*‘;r

; 3\ ]qued into 3 ¢
\“\\ 0 %_ s / descrlptors N ha‘*’ do\(jm near?

Skl 3\ lot 5 £ Z Cherus
phere i IRBREAEERY > introdetn
hy) Mmoventom ke khe

Com bynatim Memorable @Mleg
of thmbre

U san

LJ \l

+h /&J lndian

&V\W& t 2u/ Ty ;

hee p Natwra e
A h“
arhcu(‘bﬁm
| ﬂff
o | pulee

"\ ot




00l on Earth

diced .
eachers &

» .5
Ry =
L VT

"I had never seen so much marking before I came to England. Ontario schools give

teachers the prOfeSSionaI aUtOnomy to decide when written marking is

appropriate and when it would be better to use oral or peer-to-peer
feed back," - Headteacher.


http://www.theguardian.com/education/2016/mar/22/teaching-crisis-school-what-keep-them




